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Abstract  

This paper appreciates recent reforms in Nigerian educational system 
that has resulted in the university basic education programme (UBE). 
The UBE is targeted at achieving the desired educational standard and 
innovation of the Millennium Development Goal (MDG). This paper 
however argues that, Universal Basic Educational Programme cannot 
achieve desired educational standards of the millennium development 
goals except adequate philosophy of education backs its principles and 
practice. Hence this paper recommends humanistic education as a 
guiding philosophy. 

 
The Human Rights Declaration of 1984 emphasizes the right of every world 

citizen to education via compulsory and free access to basic education. The Federal 
Republic of Nigeria officially launched UBE in September 1999, following series of 
conferences that followed the declaration. It was hoped that UBE will address the issue 
of mass illiteracy and it consequential effect on the citizenry and economy. The 
programme is aimed at providing free and compulsory basic education to all Nigerian 
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children within the ages of six to fifteen years. It also include adult and non-formal 
illiteracy programme (FRN, 2000). Obanya (2000) contends that Ube has international 
antecedent. This antecedent is traceable to the Human Right Declaration of 1984 which 
necessitated a World Conference on Education for All (EFA) held in Jometien Thailand 
in 1990 (Asoegwu, 2009). 

 
This conference pointed out the characteristic expectations for the practicability 

of UBE. It is expected that upon graduation from this scheme, a participant can be 
confidently called an educated person. R. S. Peters (1973) gives three conditions that 
must be present before a person can be addressed as being educated. 
1. Something worthwhile must have taken place and that must have both utilitarian 

and intrinsic value. 
2. What has taken place must be transferable. 
3. What must have taken place must posses the capability of enhancing intellectual 

outlook of the recipient. 
 

Enoh (2000) however observes that, the concept of basic education is not 
completely a new term to the Nigerian society and that within the last decade, it has 
been broadened. Basic education gives an individual enough and adequate opportunities 
to develop according to ability, interest and needs to be self employed by providing the 
basic skills required. 

 
 To this end therefore, the federal and state government have put in place certain 
machineries aimed at actualizing this reform in the contraption of the UBE. 
 

UBE rests proportionately in the Nigerian National Policy on Education (NPE). 
The NPE (2004) endorses five national goals of education as a necessary foundation for 
development: 
(a) A free and democratic society 
(b) A just and egalitarian society  
(c) A united, strong and self-reliance nation 
(d) A great and dynamic economy 
(e) A land full of bright opportunities for all citizens. 
 
 The global antecedent to educational development world wide encourages the 
Nigerian effort to uphold and renew it commitments to the provision and promotion of 
basic education for all as required by a number of covenants and protocols to which she 
is a signatory (Gyang and Patrick, 2009). 
 

Though the success of Ube according to Enoh (2000) will require the provision 
of social mobilization, capacity building, adequate infrastructure, encouraging children 
to access schooling, welfare of teachers, monitoring etc, the real success of it will 
constitute according to this paper, the contextual prescription of an underlying 
educational philosophy on which this programme must rests, if it must succeed truly. 
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Humanistic Education  
In the field of education and especially in society today, humanistic education is 

the subject of considerable interest and controversy. By humanistic education as an 
educational approach, most educationist of this bent of mind typically intends this 
approach to mean none or more of three things: 
1. Humanistic education as a teaching of a wide variety of skills which are needed to 

function in today’s world. Basic skills such as reading, writing, computation, as 
well as skills in communicating, thinking, decision making, problem-solving and 
knowing oneself.  

2. Humanistic education as a humane approach to education. One that helps students 
believes in themselves and their potentials, that encourages compassion and 
understanding that fosters self respects and respects for others. 

3. Humanistic education deals with basic human concerns. With issues throughout 
history and today that are of concern to human beings trying to improve their 
quality of life – to pursue knowledge, to grow, to love, to find meaning for one’s 
existence. 

 
 Humanistic approach to education can be applied to the content of courses, the 
skills taught in courses and the structure of the school or college itself (Ekpo, 2009). 
Much of the humanistic teacher’s effort would be put in developing a child’s self-
esteem. It would be important for children to feel good about themselves (high self 
esteem), and to feel that they can set and achieve appropriate goals (high self efficacy). 
This form of education is known as child centered, and is typified by the child taking 
responsibility for their education and owning their learning. The major focus of 
humanistic education is the development of the whole child (i.e. the development of the 
student’s emotions, values, self-concepts, goals and needs) (Huitt, 1997a). 
 

The humanists reject positive reinforcement such as praise and punishment. 
Children can become addicted to praise, and put much effort into receiving praises from 
their teachers. Such children will often would for the praise, and not work if their efforts 
go unnoticed.  This is so unlike the interested adult, who surfs through the internet, 
deriving satisfaction from learning something new, even thought nobody is around to 
witness this acquisition of knowledge. 

 
Humanistic education sees the teacher as the facilitator not a disseminator of 

knowledge as against participatory and discovery method of traditional didacticism. As 
well as the child’s academic needs, the humanistic teacher is concerned with the child’s 
affective need also. Humanistic educators believe that feelings and thinking are very 
much interlinked. 
 
Objectives of Humanistic Education  
 The first basic objective of humanistic view of education is promoting positive 
self direction and independence (Gage and Berliner, as cited in Huitt, 1997a). Students 
must develop optimistic attitudes relative to their abilities, skills and knowledge in order 
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to be successful. They must develop and learn the ability to set goals, and then to work 
hard and strive to attain them. If students want to be successful in future, they cannot 
rely on any one but themselves and they must have the mindset that they can do it with 
enough perseverance (Huitt, 1997a). 
 

The second basic objective of humanistic view of education is to develop the 
ability to take responsibility for what is learned (Huitt, 1997a). When students 
eventually become a part of the working environment, they are not going to rely on 
someone telling them the fact and what they need to know. They must develop the 
ability to take responsibility for what is in this information age (Bridges, in Huitt, 1995). 

 
The third basic objective of humanistic view of education is to help students 

develop creativity (Huitt, 1997a). Because of the globalization of the economy, there is 
an additional burden or workers to be able to compete at world class students. And in 
order to be successful in workforce of global propositions, there is need for a higher 
standard of creativity. Along with works in global environment, business owners will 
also have to be creative in other to find their niche in the business world. We see here 
that the second and third basic objectives of humanistic education make concrete case 
towards influencing economic and political development of any nation (Ekpo, 2011). 

 
The fourth basic objective of the humanistic approach to education is curiosity 

(Huitt, 1997a). Humanistic educators want students to explore ideas or objectives that 
they find interesting or fascinating. This exploration will allow students to make their 
own decisions, and in their investigations, they can ask questions and continually search 
for answers. Being curious teaches students that when they explore and research, they 
never know what new and interesting information they may find. 

 
The fifth and final objective of the humanistic view of education is for students 

to develop an interest in the arts (Huitt, 1997a). Research has shown that participating in 
the arts, such as listening to music, playing an instrument, and drawing and panting, 
helps develop the brain (Dickinson, 1993). By participating in the arts also helps 
improve and expand the students’ creativity level, which has already been shown to be a 
vital skill in being successful in today’s world. 
 
Principles of Humanistic Education 

Following from above expressed objectives of humanistic education, five 
cardinal principles of humanistic education is assumed as follows: 
(1) Self-directed student learning. Humanistic teachers believe that students will be 

motivated to learn a subject if it is something they need and wants to know. So 
students should be able to choose what they want to learn. 

(2) Schools to produce students who want and know how to learn. Students should be 
self-motivated in their studies and desire to learn to their own since the goal of 
education should be to foster students desire to learn and to teach how to learn. 
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(3) Self-evaluation as the only form of meaningful evaluation. Humanistic educators 
believe that grades are irrelevant and that only self-evaluation is meaningful. 
Grading encourages students to work for a grade and not personal satisfaction. 
Humanistic educators are also opposed to objective test because it tests students’ 
ability to memorize and do not provide sufficient educational feedback to the 
teachers and students.  

(4) Learning processes to acknowledge importance of knowledge as well as feelings. 
Humanistic educators believe that both feelings and knowledge are important to 
the learning process. Unlike traditional educations, humanistic teachers do not 
separate the cognitive and affective domain. 

(5) Learning takes place best in a non-threatening environment. Humanistic educators 
insist that schools need to provide students with non-threatening environment so 
that they will feel secure to learn. Once students feel secure, learning becomes 
easier and meaningful.  

 
Conclusion  
 So as to meet the millennium development goal (MDG), the operation of the 
Universal Basic Education (UBE) programme must be guided by a lofty sociological 
and philosophical foundation of education since the role of education in the life of any 
nation, be it social, economic, political or technological is very significant. Udoh (1997) 
writes that education is a purposive, conscious or unconscious psychological, 
sociological, scientific and philosophical process which brings about the development of 
the individual to the fullest extent and also the maximum development of the social in 
such a way that both enjoy maximum happiness and prosperity. 
 
Recommendations  
 This work hereby makes the following recommendations: 
- That there should be a thorough analysis of educational theories that inform the 

implementation of the Universal Basic Education (UBE) programme. 
- That Humanistic education should be adopted as the fitting socio-philosophical 

theory for the practice of Universal Basic Education (UB) programme.  
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